I. Introduction
6-12 years of age is considering as the school age period. School children are emerging as creative persons who are preparing for their future role in society. During the school years the child develops while some attitude toward self as a person and learn the appropriate masculine or feminine social role. The school years are a time of new achievement and experiences in their life so their needs and preferences should be respected. In our country most of the population are children and they are considered as the future of our country, so their safety, basic needs and development is our priority that relies great deal on it is human resource strength. Therefore, it is necessary in the interest of our country to look after the health and welfare as they form the most endangered segment of the population. A better tomorrow depend on the safety, wellbeing and development of children today. So we need to understand proper growth and development of children. Schoolers are emerging as creative function who are preparing for their future role in society and development of society in their own way. Success in schools involves being ever to complete work, stay organized get along with kids and adults, be positive about their abilities and follow rule and doing best work. Before understand children behaviour we should know their needs. In addition to their physical needs for clothing, shelter-children's need fun, freedom, power and a sense of belonging. If these needs aren't fulfilled in positive ways, a problem develops. Every five days of a week, children spend most of their time in school setting. Here they are expected to follow rules, behave in socially acceptable way, participate in academic activities and not disrupt the learning process or activities of others. The work of teacher becomes much more demanding when some learners have attention deficit hyperactivity disorder, as their problem in attention span, impulse control and activity level frequently interfere with activities in the classroom. Children who suffer from behavioural disorders are at a higher risk for school failure, suicide, and mental health problems. The early detection and treatment of children with behavioural problems at an early age may reduce treatment costs and improve quality of life of those children.
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Objectives

1.
To evaluate the effectiveness of structured teaching programme on knowledge regarding identification and management of behavioural problems in primary school children among teachers. 2. To find the association between the knowledge score of primary school teachers and selected demographic variables.
Hypothesis
H 1 :
The mean post test knowledge score of teachers will be significantly higher than the mean pre test knowledge score. 2. H 2 : There will be a significant association between the knowledge score of teachers with selected demographic variables.
II. Material And Methods:
In this present study quasi experimental with one group pre-test, post-test design was adopted as research design to assess the effectiveness of structured teaching programme among primary school teachers regarding identification and management of behavioural problems.
Assessment of pre-test knowledge regarding identification and management of behavioural problems among primary school teachers before providing structured teaching programme. X: Intervention (structured teaching programme on identification and management of behavioural problems). O 2 : Assessment of post-test knowledge regarding identification and management of behavioural problems among primary school teachers.
The present study was conducted in selected four private schools under Doiwala block of Dehradun, Uttarakhand. The study was confined to sixty six primary school teachers who fulfilled inclusion criteria. Pretest was taken with the help of structured knowledge questionnaire and administered STP on IMBP using posters, PPT and charts. Post test was conducted after 7 days of intervention using same questionnaire.
III. Result
Section A: Socio-demographic characteristics of the participants The data presented in Table No : 1 revealed that the most of primary school teachers (77.33%) were within the age group of 21-33 years. Most of teachers (93.09%) were females. Less than half of primary school teachers (42.42%) were graduate. Majority of school teachers (86.36%) had 1-7 years of teaching experience. All primary school teachers had no previous knowledge about behavioural problems in children. They had never participated in any training programme on behavioural problems in children and teachers had never seen any child with behavioural problem.
Section B: Effectiveness of structured teaching programme on IMBP H 0 : There would be no difference between pre-test knowledge score and post test knowledge score.
The mean post test knowledge score of teachers would be significantly higher than the mean pre test knowledge score. The data presented in table No: 2 showed that the mean post test knowledge scores were apparently higher than the pre test knowledge scores and obtained 't' value was 27.58, with p value 0.001. Mean pre-test and post-test knowledge score were computed and found 23.98 and 38.51 respectively which was significantly higher than that of their mean pre-test score. Hence the score predicts that the significant difference between the mean of pre-test and post-test at p<0.05 level. So there was no evidence to accept the null hypothesis, hence the researcher rejected the null hypothesis and alternative research hypothesis was accepted indicating the gain in knowledge was not by chance but because of the intervention. The data presented in table No.3 shows that the mean post test knowledge scores in all areas of behavioural problems were higher than the mean pre-test knowledge scores. This indicates that knowledge of primary school teachers with behavioural problems improved after structured teaching programme. Figure No: 3 shows that the highest mean pre-test mean score was in the area of Pica (51.22%) and lowest was in conduct disorder (32.77%). The highest post test mean percentage was 7.02 in the knowledge area of Pica and lowest post test was in the area of (78%) conduct disorder (58.66%). Highest effectiveness in the area of tics and school phobia (67.44 and 74.22%) and lowest effectiveness in the area of ADHD (70.22%). Apparently all areas of mean post test score were higher than that of their pre-test knowledge score. Hence it shows that structured teaching programme regarding IMBP was effective in all areas.
Section C: Association between pre-test knowledge score socio demographic variables and of participants. H 0 : There would be no significant association between pre-test knowledge score of participants with their selected socio demographic variables. H 2 : There would be a significant association between the knowledge score of teachers with selected demographic variables. 
IV. Discussion:
The main purpose of the study was to assess the effectiveness of structured teaching programme on identification and management of behavioural problems in selected primary schools of Doiwala Uttarakhand. The total 66 primary school teachers were selected through convenient sampling technique. Pre-test was conducted by using structured questionnaire. Structured teaching programme was given by investigator. After seven days post-test was conducted by using same questionnaire. The structured teaching programme was given regarding identification and management of behavioural problems. After intervention knowledge score was increased in post test.
The present study showed that there was improvement in knowledge of school teachers.
The study findings was supported by a study conducted by Shubhangi S. Dumbray, Shubhada Kale, Arpana jadhav, Neetu P.V(2014) on effectiveness of structured teaching programme on knowledge of mothers regarding behavioural problems of children, one group pre test post-test design was used ,study done in Pune India. Findings of the study revealed that, in pre-test, majority i.e. 86.7% of the subjects had poor knowledge (Score 0-8) and 13.3% of them had average knowledge (Score 9-16). In post-test, majority i.e. 71.7% of them had good knowledge (Score 17-25) and 28.3% of them had average knowledge (Score 9-16).The study concludes that there is significant difference in the pre-test and post-test knowledge scores mean; this indicates that the structured teaching program is effective in improving the knowledge of subjects.
This study finding was supported by a study conducted by Gurdeep kaur, Dr. Sushant Kumar Pradhan (2013), on awareness among teachers with regards to the school student's behavioural problem in selected schools of Kurushetra city of Haryana. This study indicates that the planned teaching is effective in increasing the knowledge of teachers regarding behavioural problem. Another study finding was also supported by a study The present study showed that there was no significant association between pre-test knowledge of primary school teachers with their socio-demographic variables: This study finding was supported by Sandeep Garg, Arpan Pandya, Ravindra N.N. (2014) on Common Behavioural Problems of primary school teachers of Vadodara-Gujarat, India. The study shows that in pre-test mean score was 14.82±3.372 and in post test mean score was 22.75±2.802 and there was no association in knowledge of teachers with age in years (p=0.33), educational qualification(p=0.50), years of teaching experience(0.96).
Another study findings was also supported by Manoj Kumar Jangir.(2012), on effectiveness of an instructional module regarding behavioral assessment of children on the knowledge and self practices of teachers, one group pre-test post test design was used, study done in Dehradun Uttarakhand. The study findings showed that there was no significant association between pre-test knowledge score of primary school teachers with their socio-demographic variables such as age (X 2 =0.53,p>0.05), educational status (X 2 = 0.008, p>0.05), teaching experiences (X 2 =0.24, P>0.05, ever met with child with behavioral problem (X 2 =0.11, P>0.05) and attend any awareness programme related to behavioral problem (X2=0.64,p>0.05).
V. Recommendations
 Allocation of more time and resources to intervention like school visits by mental health professional and workshops to positivity influence attitude and practices of teachers.  A practical and useful course in child and adolescent mental health need be a part of the curriculum of teacher's colleges and focus of in-service education.  A similar study may be replicated on a larger sample.  A descriptive study can be conducted to assess the knowledge of parents on identification and management of behavioural problems. Limitation  Study samples are predominantly females and almost all subjects are from private schools so hence the generalization of the findings is limited.  The study was confined with small Sample size and no control group.
VI. Conclusion
 The findings of the study revealed that there was significant gain in knowledge score of primary school teachers after STP. So the study concluded that structured teaching programme had a great potential for accelerating the awareness regarding behavioural problems.
